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 MRS. MALE’s  

CLASS 
NOVEMBER 19-23, 2018 
dmale@fhacademics.org 

Website: www.mrsmalesclass.com 

                 District website: 
https://msfp.fountainhillsschools.org/ 

Beyond Textbooks site: 
https://www.beyondtextbooks.org/Parent_Portal 

  
 
 

Take the 
time to read 

everyday 
over the 
break. 

8:30 
Pledge 
Greet 

MONDAY  TUESDAY 
 

WEDNES-
DAY 

NO SCHOOL! 

THURSDAY 
HAPPY 

THANKSGIVING! 

FRIDAY 
NO 

SCHOOL 

MATHEMATIC
S 

8:45-10:07 
 

Find the 
Course1 

Saxon math 
book: 

http://my.hrw.c
om 

 
 

 

510: The Highly Proficient student can 
identify equivalent expressions and 
show that two expressions are 
equivalent by substitution. 
 
 

SURVIVAL MATH 
 

Task: Review & Q2 benchmark 
prep (use your notes!) wksht. 

8:40a-9:00a 
Self-correct Math 

 
 

9:00am-10:00am 

Girls Health Assembly.  
Boys Chess 

 
 
 
 
 

   

 10:10-10:25 RECESS 10:00-10:07: RECESS    

STEAM/TECH 
10:26-11:16 

 10:07-10:48 RECESS 
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RELA/READIN
G, 

GRAMMAR, & 
WRITING 

11:18-12:38 
 
 
 

:20 Silent 
Reading 

1/20:The highly proficient student can 
describe the geography, culture, and 
economics of the three colonial 
regions. 
1/20::The highly proficient student can 
describe the causes and effects of 
triangular trade.  
Task: View & discuss TedTalks vido 
about Triangular Trade 
https://youtu.be/3NXC4Q_4JVg 
 
 
By the end of the year, proficiently and 
independently read and comprehend 
literature, including stories, dramas, and 
poetry, in a text complexity range 
determined by qualitative and quantitative 
measures appropriate to grade 5. Tasks: 
George Washington’s Socks, 1. Answer 
worksheet questions about Ch.10-13, 
then, 2. read Ch. 14-18 by Next Monday. 
Continue with Plot curve graphic 
organizer.  

10:50a-Noon 
 
 
Write routinely over extended time frames 
(time for research, reflection, and revision) 
and shorter time frames (a single sitting or a 
day or two) for a range of discipline-specific 
tasks, purpose, and audiences. 
Task: Using the supplied ‘MadLibs’ style 
template, create a short story about 
Thanksgiving from a turkey’s point of 
view. Craft a happy ending! 
Short video clip exemplar: 
https://video.search.yahoo.com/search/video?fr=yf
p-t&p=point+of+view%2C+thanksgiving#id=1&vid=
283914c1c3c8d4d51e81b091d56c62ce&action=cli
ck 
 
 

   

12:40-1:15 LUNCH/RECESS 12:05-12:40p: LUNCH/RECESS    

1:20-2:12 SPECIALS 12:45p-1:25p: SPECIALS    

Successmaker 
& Study Skills 

2:15-3:05 
3:10 Dismissal 

 1:25p-2:05p:  Successmaker 
 
2:10p-3:05p: MID-YEAR PEP ASSEMBLY! 
NOTE: STUDENTS MUST RETURN TO 
CLASSROOM TO PICK UP BACKPACKS 
AFTER ASSEMBLY.. 

   

 
 

https://www.beyondtextbooks.org/Preschool-5th/Fifth_Grade/Social_Studies/Q2/G5.1SS.C3.PO4
https://www.beyondtextbooks.org/Preschool-5th/Fifth_Grade/Social_Studies/Q2/G5.1SS.C3.PO4
https://www.beyondtextbooks.org/Preschool-5th/Fifth_Grade/Social_Studies/Q2/G5.1SS.C3.PO4
https://www.beyondtextbooks.org/Preschool-5th/Fifth_Grade/Social_Studies/Q2/G5.1SS.C3.PO4
https://www.beyondtextbooks.org/Preschool-5th/Fifth_Grade/Social_Studies/Q2/G5.1SS.C3.PO7
https://www.beyondtextbooks.org/Preschool-5th/Fifth_Grade/Social_Studies/Q2/G5.1SS.C3.PO7
https://www.beyondtextbooks.org/Preschool-5th/Fifth_Grade/Social_Studies/Q2/G5.1SS.C3.PO7
https://youtu.be/3NXC4Q_4JVg
https://video.search.yahoo.com/search/video?fr=yfp-t&p=point+of+view%2C+thanksgiving#id=1&vid=283914c1c3c8d4d51e81b091d56c62ce&action=click
https://video.search.yahoo.com/search/video?fr=yfp-t&p=point+of+view%2C+thanksgiving#id=1&vid=283914c1c3c8d4d51e81b091d56c62ce&action=click
https://video.search.yahoo.com/search/video?fr=yfp-t&p=point+of+view%2C+thanksgiving#id=1&vid=283914c1c3c8d4d51e81b091d56c62ce&action=click
https://video.search.yahoo.com/search/video?fr=yfp-t&p=point+of+view%2C+thanksgiving#id=1&vid=283914c1c3c8d4d51e81b091d56c62ce&action=click
https://www.beyondtextbooks.org/Preschool-5th/Fifth_Grade/Reading/Yearly/5.R.RI.09


 
MALE111911232018WEEKLY COMMUNICATOR 
 
 

 
This is the second iteration of Carol Dweck’s theories on Growth Mindset that I have shared this year, but her philosophy of fostering perseverance, 
and resilience warrants repeating.  Best wishes of the season!  Donna Male  
 
At whatever age smart people develop the idea that they are smart, they also tend to develop vulnerability around relinquishing that label. So the 
difference between telling a kid “You did a great job” and “You are smart” isn’t subtle. That is, at least, according to one growing movement in 
education and parenting that advocates for retirement of “the S word.” 
The idea is that when we praise kids for being smart, those kids think: Oh good, I'm smart. And then later, when those kids mess up, which they will, 
they think: Oh no, I'm not smart after all. People will think I’m not smart after all. And that’s the worst. That’s a risk to avoid, they learn.“Smart” kids 
stand to become especially averse to making mistakes, which are critical to learning and succeeding. 
“Mistakes grow your brain,” as the professor of mathematics education at Stanford University Jo Boaler put it on Monday at the Aspen Ideas 
Festival, which is co-hosted by The Atlantic. I wondered why, then, my brain is not so distended that it spills out of my ears and nose. I should have 
to stuff it back inside like a sleeping bag, and I should have to carry Q-tips around during social events as stuffing implements. Boaler notes, more 
eloquently, that at least a small part of the forebrain called the thalamus can appreciably grow after periods of the sort of cognitive stimulation 
involved in mistake-making. What matters for improving performance is that a person is challenged, which requires a mindset that is receptive to 
being challenged—if not actively seeking out challenge and failure. And that may be the most important thing a teacher can impart. 
People are born with some innate cognitive differences, but those differences are eclipsed by early achievement, Boaler argues. When people 
perform well (academically or otherwise) at early ages and are labeled smart or gifted, they become less likely to challenge themselves. They 
become less likely to make mistakes, because they stay in their comfortable comfort zone and stop growing. And their fixed mindset persists 
through adulthood. The simple and innocent praising of a smart kid feeds an insidious problem that some researchers track all the way up to gender 
inequality in STEM careers. 
So ending the reign of the S word, as Boaler calls it, is a grand mission. “It's imperative that we don’t praise kids by telling them they’re smart,” she 
argued in a Monday lecture to an audience that received her message with many knowing nods. “You can tell kids that they’ve done something 
fantastic, but don’t label them as smart.” 
The idea of a fixed mindset, in which people are smart or not smart, stands in contrast to a growth mindset, in which people become intelligent and 
knowledgeable through practice. In her 2006 book The New Psychology of Success, psychologist Carol Dweck described the two: People with 
growth mindsets believe that the harder they work, the smarter they get. And the subtleties of the ways in which we praise kids are related to the 
mindsets those kids develop. 
The group most damaged by fixed-mindset thinking is high-achieving girls, Boaler argues, because it’s girls who are told by society that they 
probably won’t be as good as boys at math and science. That means girls are only more likely to avoid challenging themselves in science and math, 
and that aversion to making mistakes leads to less learning and progress. The more that certain disciplines cling to ideas of giftedness, the fewer 
female Ph.D.s there are in those fields. 
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“ “When we give kids the message that mistakes are good, that successful people make mistakes, it can change their entire trajectory,” Boaler said. 
100 percent is not an ideal score. When kids come home from school and announce that they got everything right on their school work, Dweck 
advises parents to offer some sympathy: Oh, I’m sorry you didn't get the chance to learn. 
Speaking of percentages, math is a good example of the importance of avoiding the fixed mindset. The idea of a “math person” or a math gene is a 
primary reason for so much math nihilism, math failure, and “math trauma,” as Boaler called it on Monday. When kids get the idea that they “aren’t 
math people,” they start a downward trajectory, and their career options shrink immediately and substantially. There is also the common idea of a 
wall in math: People learn math until they hit a wall where they just can’t keep up. That wall may be trigonometry, and it may be advanced calculus, 
and it may be calculating a tip. In no other discipline but math are people so given to thinking, instead of I need to practice, just Well, I’m not good. 
“Big news,” Boaler said during her lecture, “there is no wall.” 
With that, she advanced her Powerpoint and to a slide bearing a rendering of the Kool-Aid Man busting through a brick wall. 
“I didn’t know who this was,” she said. “One of my teammates made this slide. I’ve learned that this is Kool-Aid Man.” 
We want to hear what you think about this article. Submit a letter to the editor or write to letters@theatlantic.com.” 
       This post originally appeared in The Atlantic. 
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